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Introduction, Purpose and Rationale 
 

This policy should be read in conjunction with the following School policies and procedures: 
 

Child Protection and Safeguarding Policy 
Anti-Bullying Policy 
Exclusions Policy 
SEND and Inclusion Policy 
Online Safety Policy 
Mobile Phone and Yondr Policy 
Student Code of Conduct 
Searching, Screening and Confiscation Procedures 
Attendance Policy 

 
The excellent behaviour and attitude demonstrated by students at Sherfield is an outcome of the positive 
culture and ethos that we create based around our non-discretionary values of Kindness, Courage and 
Respect. 
 
Through our guidance, intervention and teaching, we encourage students to behave in a way that develops 
an understanding of themselves and others, builds a desire to learn in addition to improved self-respect 
and respect for others and the world around them. 
This guidance empowers students to take ownership of and accept/take responsibility for their actions, 
recognize the significance of positive relationships, and cultivate a sense of belonging in our school 
community. It also underscores our proactive approach to conflict resolution through a restorative 
approach, equipping students with the skills to resolve conflicts in a positive and constructive manner.  
 
The objective of this policy is to provide clear expectations for all stakeholders in addition to accessible and 
easily understood guidance on escalation and sanctions should an initially restorative approach fail to 
change behaviour.  The overarching goal is to create an environment where excellent learning and excellent 
relationships flourish. 
 
We use behaviour strategies which are: 
 

● Positive – where expectations are emphasised and reinforced. 

● Values-driven – where the process and method in resolving an issue are equally as important as 

sanction or consequence. 

● Restorative – focusing on positive relationships between all members of our school community. 

● Relevant – to students at all stages of their education and adapted to age and social maturity. 

● Example-driven – all adults in the community model excellent working relationships, respect for 

the values and expectations of the school and respect for each other. 

 
In any organisation, relationships are often tested and, at worst, break down. Our Behaviour for Learning 
approach is ‘restorative’ and ‘relational’, seeking to empower individuals and communities, safeguard 
student interests, and restore social capital.  It is important that staff, parents and pupils understand that 
repairing relationships is possible and essential to any functioning workplace.   
 
The complex interlinking of relationships in a student’s life and how these impact on learning behaviour is 
best captured in the figure below – the behaviour for learning conceptual framework (based on Ellis and 
Tod 2018): 
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The arrows connecting the three relationships are a reminder that these relationships are not experienced in isolation 
by the learner. For example, a difficulty in forming friendships (social) may adversely affect how an individual feels 
about themselves (emotional). Similarly, a poor relationship with a subject teacher (social) may impact negatively on 
the learners’ relationship with that curriculum area. More positively, improvements in one relationship area have the 
potential to impact positively on another. (Cambridge Assessment, International Education, Education Brief:  
Behaviour for Learning). 
 

Positive Learning Culture 
 

POSITIVE LEARNING CULTURE & EXPECTATIONS at Sherfield  
This centres around the school’s core values of: 

 
Respect – for self, others, the learning environment, the opportunities offered, school rules and 

expectations 
 

Courage – to do the right thing at all times, to report poor behaviour (e.g. vandalism, bullying), to take 
responsibility for one’s actions – even when things go wrong  

 
Kindness – towards all in our school community, even if they may not be our best friend 

 
It is also expected that all students will adhere to the following standards: 

 
Ready – ready and prepared to learn (e.g. being punctual to lessons, having the right equipment and 

correct uniform) 
Respectful – following instructions, listening to the teacher and others, respecting school equipment 

Safe – ensuring that behaviour does not put ourselves or others at risk of harm 
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Recognising Positive Behaviour and Academic Achievement 
 
Sherfield students are intrinsically motivated to do well and have developed a culture of positivity focused 
on achieving the highest learning outcomes. Mechanisms to recognise and reward achievement are ‘age 
appropriate’ and delivered sensitively to consider the positive impact on the individual or group.  
 
Values in Action 
 
Students are recognised for demonstrating our School Values in action. Rewards are, therefore, 
relational/process-driven, and are awarded when: students go above and beyond what is expected, and in 
doing so demonstrate one or more of the school values. 
 
All students demonstrating our school values in action, should have their achievement recorded 
appropriately as a House Point (logged against the appropriate Sherfield value) on the school management 
information system (ISAMS). 
 
Recognising Achievement and Attainment 
 
Other examples of ways we recognise achievement and attainment in learning:  

● Verbal praise  

● Written feedback in exercise books  

● Contact with parents/guardians – email/phonecall 

● Displaying, or making an example of student work  

● Achievement Postcards and/or Certificates  

● Reward and recognition assemblies  

● End of year awards/prize givings.  

 

Classroom management – A toolkit of best practice to improve behaviour for 
learning 

 

Meet and greet  ● Establish calm and respectful entry routines and expectations.  

● Smile and greet every child by name and/or ask the class how 
they are feeling  

● Do not be detached at the start of the lesson e.g. organising the 
lesson; or in front of the computer 

● Give positive eye contact and body language 

Agree the rules  

 

● Involve the class in setting behavioural expectations based on the 
Positive Learning Culture values and standards at the start of the 
year, and regularly refer back to them 

● Don’t dictate the rules, but steer them towards the Positive 
Learning Culture values and standards 

Early routines  ● Seating plans should always be used unless there is a good reason 
not to do so - consider gender, ability and social dynamics – 
students should know where they sit and not question this as it is 
a routine expectation.  
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● Books out and bags away to avoid hazard/distraction 

● Plan for no equipment or books – (record on ISAMS when you 
have had to intervene when a pattern of behaviour is established).  

● Register expectations – responses should be respectful, unless 
answering their names, pupils should remain silent during 
registers to avoid mistakes being made  

● Employ students to be resource managers 

Early starter  ● Use a non-teacher led, student-managed starter 

● Independent work provides greatest order  

● Make it challenging, and open-ended so that you can pace the 
start of the lesson appropriately.  

Share learning 
intentions  

● Early interaction with students – recap on prior learning  

● Explain intended learning objectives (e.g. SWBAT – Students will 
be able to…)  

● Instil confidence, anticipation, and excitement in the way you 
impart the plan for the lesson  

Mix up learning 
tasks  

● Use 3 part lesson as a guide – starter; development; plenary 

Blend group work; individual tasks; interactive tasks with 

regularity 

● Don’t always revert to 100% teacher led activities 

Student 
responsibilities  

● Create responsibility posts in your class – student monitors 

● Recognise the good job students do in fulfilling these duties 

● Engender a collegiate structure to learning  

Adapt the lesson 
rather than 
sticking to the 
plan.  

● Don’t let things drift or fixate too long on a single activity that has 
already met the objective. 

● Recognise when the pace of the lesson is changing or when 
student focus is wandering  

● Don’t hold back in deviating from the original plan 

● Change activity to suit the mood or dynamic – to subdue or re-
energise 

General  ● Be consistent (don’t change the rules once they have been agreed 
unless there is a very good reason to do so) 

● Be insistent (don’t give up on a child)  

● Be persistent  

● Be approachable but professional 

Professional 
Conduct 

● Always behave as the ‘adult in the room’ 

● Avoid reacting in an emotive way 

● Avoid raising your voice and never shout 

● Never use inappropriate language  
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● Don’t overshare your personal life in an attempt to get students 
‘on side’ 

● Never physically chastise a student  

● Avoid using sarcasm as this can cause confusion 

● Avoid encouraging competitiveness through publicly sharing 
results which could potentially humiliate a student 

Praise  ● Suggest 3 positive comments (in verbal interaction) to every 
negative comment 

● Praise effort and achievement – notice the little things 

● Praise whole class and individuals publicly  

● Demonstrate your enthusiasm and passion  

● Be kind and allow for a clean slate following a challenging 
interaction 

Plan for the 
unexpected  

● Have a contingency plan for the student(s) who are presenting 
challenging behaviour 

● Be steadfast in a graduated approach to resolving these issues 

● Don’t resort to or threaten unrealistic or extreme sanctions for 
minor infractions – have faith in the process  

● Remember that behaviour is communication – if a child is 
misbehaving they are often trying to subconsciously tell us 
something is wrong 

Working in 
partnership 

● Always refer to a student’s tutor if you feel there is an underlying 
issue with continued poor behaviour (e.g. is there a reason that a 
student is regularly forgetting their equipment?) 

 
 

Actions and Consequences  
 
All actions (positive and negative) have consequences, and at Sherfield, we strive to be consistent in how 
we respond. Incidents of negative or misbehaviour are resolved rationally and proportionately to avoid an 
‘emotional response’. The process and method of resolving an issue are equally important as the sanction 
or consequence.   There must always be the opportunity for the student to repair relationships and feel they 
have been given a genuine fresh start. 
 
Our emphasis is on personal responsibility for the student’s own learning, personal organisation and 
behaviour. We encourage all students to demonstrate the School Values. 
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Significant incidents of behaviour  
 
Parents or guardians are informed of all significant incidents of misbehaviour which are defined as:  
 

i) Where significant intervention, above and beyond normal classroom practice, has had to be 
taken (for a one-off incident or pattern)  
 

ii) A high tariff incident.  
 

 
All significant incidents of misbehaviour are recorded on our ISAMS central information system by the 
person who intervenes (usually the teacher) on the day of the incident/issue.   These may also be 
accompanied by an additional confidential log on CPOMS (the school’s pastoral recording system) should 
there be a safeguarding or other wellbeing concern linked with the incident. 
All incidents of misbehaviour are considered within their own individual context. The consequences may 
be immediate or deferred, but the emphasis is on certainty rather than severity of response.  
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Actions and Consequences – a graduated approach  
Example Actions (not a definitive list)  Discretionary consequences  Who 

Positive 
Behaviour 

● Exemplary 
attendance and 
punctuality  

● Exemplary behaviour 
and attitude 
demonstrating 
Sherfield Values  

● Exemplary 
achievement or 
attainment in class.  

● Outstanding 
participation  

● House Points 
(guidance for 
consistency) 

● Praise  

● Contact with parents  

● Department 
Rewards/Recognition  

● Certificates and 
Postcards  

● Referral to senior staff 
(HOY) 

● Acknowledgement in 
assembly  

● Recognition at 
celebration events  

All staff 

Classroom 
Intervention  

• Off-task behaviour,  

• Calling out, 

• Distracting others,  

• Low-level 
disruption,  

• Missing equipment, 

•  Incomplete 
homework,  

• Lateness to lesson, 

• Inappropriate use 
of devices, 

• failure to follow 
instructions (first 
occurrence) 

 

● Reminder of 
expectations, 

● Restorative 
conversation,  

● Warning,  

● Seat move,  

● Reset of 
expectations,  

● Short reflection at 
end of lesson,  

● Parent contact 
where appropriate 

 

Incidents should be 
recorded on ISAMS where 
a pattern is emerging or 
where a Significant Action 
has been required. 

All Staff 
 

 

Significant 
Action 

 

• Continued 
disruption 
following 
warnings,  

● Lunchtime 
reflection detention 
(10-15 mins),  

● Restorative 
reflection task,  

All Staff 
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• Repeated lack of 
equipment or 
homework,  

• Repeated lateness,  

• Refusal to engage 
with learning,  

• Failure to comply 
with classroom 
expectations 

● Parental contact, 

● Agreed behaviour 
targets noted on 
ISAMS. 

ISAMS behaviour entry 
required.  

Detention recorded on the 
Detention Tracking 
System.  

Outcome and next steps 
recorded. 

Department 
Intervention 

 

• Persistent concerns 
within one subject 
area,  

• Repeated teacher 
detentions,  

• Ongoing 
disruption,  

• Persistent failure to 
complete work,  

• Academic 
dishonesty (first 
incident),  

• Refusal to engage 
with departmental 
support 

● Head of 
Department 
detention,  

● Subject report card, 

●  Parental meeting,  

● Removal to work in 
another classroom,  

● Departmental 
monitoring/ check 
ins. 

● Restorative meeting 

 

 

Persistent is normally 
defined as: 

Three recorded incidents 
of the same concern within 
a half term; or 

Repeated concerns despite 
previous intervention. 

Recording: 

ISAMS entry required. 

HOD Detention Tracker 
completed. 

Teacher and 
Head of 
Department 
 

Pastoral 
Intervention 

 

• Concerns across 
multiple subjects,  

• Repeated 
departmental 
interventions,  

● Tutor report,  

● HOY report,  

● Lunchtime or 
Friday detention,  

Tutor, Head 
of Year, 
Deputy 
Head 
Pastoral 
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• Persistent lateness, 

•  Poor attitude to 
learning,  

• Conflict with peers, 

•  Repeated refusal to 
follow expectations 

• Bringing Chewing 
Gum to school. 

• YONDR – First 
Offence  

● Parent meeting,  

● Behaviour contract,  

● Community Service 

● Restorative 
conference,  

● Student Services 
referral,  

● Team Around the 
Pupil meeting 

 

ISAMS entry required.  

Friday Detention Tracker 
completed.  

Parents informed. 

Senior 
Leadership 
Intervention 

 

• Serious incidents, 

• Repeated failure to 
improve, 

• Serious defiance,  

• Discriminatory 
behaviour,  

• Significant verbal 
abuse,  

• Vandalism,  

• Theft,  

• Serious online 
misconduct 

• Smoking/vaping,  

• Possession of 
prohibited items 

• Repeated YONDR 
infringement. 

● Saturday detention, 

● Internal suspension, 

● Formal warning,  

● Behaviour support 
plan,  

● External agency 
involvement,  

● Reintegration 
programme 

 

ISAMS entry required.  

CPOMS entry where 
safeguarding concerns 
exist.  

Parents informed. 

SLT/ELT 

Suspension/Ex
clusion  

• Serious breach of 
the Behaviour 
Policy,  

• Serious 
safeguarding 
concerns, 

• Violence,  

• Possession or 
supply of drugs 
inc. illegal, 
prescribed or legal 

● Suspension,  

● Permanent 
exclusion, 

● Managed move,  

● Referral to external 
agencies 

 

Head of 
School/ 
Deputy 
Head of 
School 
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(vapes, e-cigarettes 
and other nicotine 
products), 

• Sexual violence,  

• Repeated serious 
misconduct,  

• Behaviour placing 
others at significant 
risk. 

• Deliberate 
Tampering with 
YONDR 
equipment/Repeat
ed non compliance 
with school no 
phones policy.  

See Exclusions Policy for 
full procedures. 

 

 

Intervention  

(applies to lesson times, duties, school trips and all contexts where adults are supervising students) 

General Guidance 

Prevention is always preferable to punishment 

Staff should be aware that preventing problems before they occur is always preferable to having to deal 
with an issue when it becomes more manifest.  This takes up staff time, student time, often parent time, and 
can cause anxiety and sanctions which might otherwise have been avoided. 

● If staff can see a potential behaviour issue developing this should be defused as soon as possible 
and in the moment.  Examples might be: 

○ Play-fighting, rough housing or overly physical games which can escalate quickly 

○ One or more students mocking another’s contribution in class (as opposed to reasonable 
discussion and debate).  This could take the form of subtle behaviour such as a smirk or 
suggesting another pupil reads aloud knowing that this will make them feel anxious or 
uncomfortable 

○ Students across year groups goading each other or ‘winding each other up’ 

○ Students encouraging others to engage in poor behaviour 

 
● This should be done calmly and professionally.   
● Shouting should only be used to gain attention quickly in an emergency (e.g. where behaviour has 

become potentially dangerous). It should never be used as a form of rebuke where situations are 
clearly calm. 

● Staff should be alert to cues such as pupil body language and spoken language (e.g. do the 
interactions of one pupil towards another appear to be becoming antagonistic). 

● Be vigilant for known issues between certain pupils and, if in doubt, refer to the Tutor or Head of 
Year. 
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● Do not wait to pass issues on to pastoral or more senior staff (but do report any issues through the 
correct channels e.g. ISAMS or CPOMS). 

● During Supervisory duties and activity (classtime, breaktime, on school trip, during clubs etc.) staff 
must be vigilant and alert to emerging issues at all times.   

● Teachers should always take into consideration reasonable adjustments for pupils with a specific 
need (e.g. SEND pupils) and should always ensure that they are aware of these (e.g. does the pupil 
have a five point scale). 

● These may be less obvious when on duty with pupils not as well known to the teacher so these 
interactions should always be carefully managed with assistance being sought where a pupil 
continues to be defiant or uncooperative. 

● Even when dealing with challenging behaviour keep language as positive as possible. 

● The power of proximal praise:  where possible staff should identify good practice in students and 
take steps to ‘call it out’.  For example, praising a pupil within a group for their excellent uniform is 
likely to have a positive impact on others in close proximity. 

● The power of planning:  good planning is fundamental in ensuring that behaviour for learning is 
maintained in class.  Where lessons are carefully planned, engaging and accessible to all pupils, 
pitched and paced correctly and, where possible, fun, behaviour should require no more than the 
occasional correction with students getting back on task soon after. 

Low level inappropriate Behaviour (escalation ladder) 

 
The teacher is advised to take the following actions and scripted responses for consistency. 

1. Step1:  Restorative Warning - Low key verbal/non-verbal interaction. e.g. Quiet word, hand/eye 
movement, repetition of expected behaviour, and/or an initial restorative warning: 

‘I’ve noticed, your behaviour isn’t meeting our expectations because it’s affecting your learning and 
the learning of others. I need you to make a better choice (give options) so we can move on with the 
lesson/activity.  Is there anything I can do to help you modify your behaviour at this stage?’ (this 
can be adapted for other situations with some change to the wording). 

  
2. Step 2:  Warning – Use choice and consequence language: 

 
‘I’ve already spoken to you about this, and the behaviour hasn’t changed. At the moment, your 
choice of actions are still affecting learning and going against expectations. I need you to take 
responsibility now and make a different choice. If this continues, the next step will be [state sanction 
– e.g. removal, detention]. What are you going to do differently from this point so we can move 
forward and, again, is there anything further you need to make this happen?’ 

 
 

3. Step 3: Significant Action – decisive action to change learning experience for the student e.g. speak 
at the end of the lesson; move seat; issue short break/lunch reflection; inform parents etc.  
 
“I’ve given you clear warnings and an opportunity to change your behaviour, but that hasn’t 
happened. We will talk later about what went wrong after the lesson and how you can make a 
better choice next time.  For now, you need to follow my instructions.” 

 
 

4. Exit – rarely used, for dangerous or highly disruptive or persistent behaviour issues, or where a 
student’s welfare is at risk. Students must be collected by another member of staff (HOD or Senior 
Leader preferably and kept supervised and safe). Students must be re-connected with the teacher 
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following their removal from the class either immediately or soon after the lesson so that repair can 
be made ahead of the next lesson. Further consequences may be applied.  

Note – At ‘Significant Action Stage’ and above, staff are required to make a note of the issue/incident on 
ISAMS.  This must be professionally worded and content should be factual. 

Persistent behaviour concerns are normally defined as: 

• Three or more incidents of the same behaviour within a half term. 

• Behaviour occurring across multiple subjects. 

• Behaviour which continues despite previous interventions. 

• Repeated failure to comply with agreed expectations. 

School leaders retain discretion where the nature or severity of behaviour warrants an alternative response. 

 

Department Intervention 

Teachers are on the frontline to manage behaviour (teachers are not only the managers but also the leaders 
in their own classroom). Effective resolution of behavioural issues is achieved close to source where respect 
and relationships are most closely established. Examples include:  

● Reprimand  
● Warning  
● Exit from class (should rarely be used and must always be carefully managed)  
● Reflection time – at lunch/break (25min max)  
● Additional Reflection Time after school 
● Contact home  
● Department Monitoring Report  
● Parental meeting (with teacher and/or Head of Department) 

Staff should also seek support and guidance if issues are not satisfactorily resolved within the 
subject/activity. 

Reflection Time (Detention) 

Reflection Time is an opportunity for the student to understand and reflect upon the incident or issue that 
has arisen. The process is restorative rather than punitive and students are encouraged to have dialogue 
with the member of staff managing the reflection time.  

The process is as follows:  

i)  Initial discussion of the facts of the incident/issue  

ii)  Completion of written restorative reflection / or completion of work (e.g. for non-completion of 
homework). 

iii)  Discussion and agreement of an appropriate resolution.  

The length of Reflection Time is determined by the person who facilitates it; however, for mid to high-level 
behavioural incidents/issues, it should be up to 1 hour.  Detentions which are set during the school day 
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may be set by teaching staff/HoDs.  For more serious offences, Friday evening or Saturday detentions will 
be determined by Heads of Year or SLT. 

All detentions must be recorded using the school's detention tracking system. 

Staff should record: 

• Reason for detention. 
• Discussion held. 
• Reflection completed. 
• Agreed next steps. 
• Any parental communication. 
• Whether the detention was attended. 

Detention records will be reviewed by Heads of Department, Tutors and Heads of Year to identify 
emerging patterns and facilitate early intervention. 

All Reflection Time must be recorded on ISAMS by the teacher responsible for setting it, and on the day 
that the incident occurs (see Restorative Practices at 5.6 of this policy). 

Reflection questions will include (standardised document) 

● What happened? 
● What were you thinking at the time?  
● Who has this affected? 
● How do you feel now? 
● What can you do to repair relationships and move forward? 
● What can you do now to avoid repetition in the future? 

Suspensions & Exclusions (see separate Exclusions Policy) 
 
Disciplinary internal suspension/isolation:  
Internal suspension provides a high-order intervention within the school. All Internal Suspensions are 
arranged and managed by senior staff (SLT/ELT) in consultation with the Head of School. 
Teachers are expected to set appropriate work to challenge the student during Internal Suspension. Parents 
are always informed in writing.  
 
Exclusion:  
Exclusion is a high order sanction, and is only used in extreme cases. The decision to apply a Fixed Term 
Exclusion will be taken by the Head of School (HoS). 

● When a decision has been made to give a Fixed Term Exclusion, the parents/guardians will be 
contacted by telephone, advised of this and offered an appointment with the HoS. The student will 
be internally isolated or sent home at that point, or at the end of the day, if the parent/guardian 
cannot be contacted.  

● The HoS will meet with the parents/guardian and go through the reasons for the exclusion and 
discuss any further course of action.  

● The student will be given work from school to complete during their fixed term exclusion. 

● The fixed term exclusion will be the whole sanction for the offence and the student will not be given 
further punishments on return. This will be seen as an opportunity for a fresh start. 

● Part of this process will involve a reintegration meeting attended by the student and their 
parent/guardian and senior staff on their return to school. 

● A fixed term exclusion may trigger a support plan to help the student manage their behaviour 
moving forward. 
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Permanent Exclusion:  
 
Only the HoS has the authority to decide to permanently exclude a student from the school.  

● The HoS uses a permanent exclusion when all available sanctions have failed and the individual’s 
future schooling needs to be elsewhere.  

● The HoS has the right to permanently exclude a student if a particular incident is of sufficient 
gravity, e.g. extreme violence, sexual violence, drugs offences, etc., or if the individual has not 
responded positively to a graduated approach to resolving issues over time.  

● The HoS will consult with the School’s Education Director before deciding to permanently exclude 
a student.  

Restorative Practices  

Restorative Practice is an approach staff adopt when defusing and resolving behavioural issues. It is a 
process where all stakeholders affected by an injustice have an opportunity to discuss how they have been 
affected, and what reparation is required to resolve the harm. Staff (usually the class teacher in the first 
instance) will meet with students who perpetrate misbehaviour and those who are victims of it. The 
meeting or conference between all parties aims to ‘right the wrongs’ of the behaviour, and ‘repair the 
damage’ specifically focussing on:  

● RESPECT – for everyone by listening to other opinions and learning to value them  
● RESPONSIBILTY - taking responsibility for their own actions  
● REPAIR – developing the necessary skills to identify solutions that repair harm and ensure 

behaviours are not repeated  
● RE-INTEGRATION - working through a structured, supportive process that aims to solve the 

problem.  

Restorative conferences between students (or staff) address the following questions in order to seek 
resolution. Key staff are trained to lead these conferences but may involve other staff in the process:  

To the perpetrator(s)  To the victim (as necessary) 

1. What happened?  

2. What were you thinking at the time?  

3. Who was affected?  

 

 4. What do you think happened (from 
your perspective)?  

5. What did you think/feel at the time?  

6. Other than yourself who did it affect?  

7. What has been the most difficult thing 
for you to deal with?  

8. How do you feel now that you have 
heard this?  

9. What can you do to repair 
relationships and move forward? 

10. What can you do now to avoid 
repetition in the future? 
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 11.Are you happy with this resolution?  

Note: a restorative conference does not have to sit in isolation from other sanctions (i.e. a pupil could be 
expected to attend a department detention/reflection time but could also be required to attend a restorative 
conference). 

Logging incidents  

A central record of incidents allows staff to see patterns of behaviour, and triggers appropriate 
intervention. All Significant Incidents/Actions must be logged on ISAMS behaviour, immediately after an 
incident takes place by the member of staff in charge and include a description of what intervention 
occurred.  

The following type of behaviour must be recorded:  

i)  Where significant intervention, above and beyond normal classroom practice, has had to be taken.  

ii)  A high tariff incident.  

Use of Behaviour Report Cards 
 
These may be issued to monitor concerns regarding attitude and behaviour and reflect the core principles 
of the behaviour for learning policy. A report card provides an opportunity for the student to collect 
evidence of improved attitude towards learning and should be seen as a positive step towards better 
behaviour. Report Cards are used to provide positive evidence of improvement. Report cards may be 
issued for behaviour issues either in or outside of the classroom. 
 
Staff should sign the behaviour report card each lesson and indicate clearly where the pupil has or has not 
met expectations.  
 

Additional Student Support 
 
Sherfield School recognises that poor behaviour is very often a form of communication where such 
behaviour could be linked to a wider need such as SEN or pastoral needs.  Although each member of the 
student body is expected to abide by the school’s expectations to help maintain excellent community 
relationships and learning environments, supportive measures are adopted alongside a restorative 
approach and any sanctions which it may be necessary to apply. What this means in practice: 
 

● Parents will be fully engaged where a pupil is struggling to modify their behaviour after the usual 
approaches have been exhausted.  This is likely to involve being invited into to attend a TAP (team 
around the pupil) meeting to discuss the behaviour and any further support which may be needed 
to prevent further escalation. 

● In addition to behaviour support cards, other methods will also be adopted such as 5 point scales, 
referrals for in-school wellbeing support. 

● A pupils’ SEN, age and pastoral needs, will always been taken into consideration when dealing 
with and addressing behavioural issues. 

● When a pupil transitions at key points in their school career (e.g. going from Year 6 to 7, or where 
there is a change of tutor) a confidential pen portrait will be provided to the new tutor and Head of 
Year so that any needs or ongoing issues can be fully understood and addressed. 

● Where behaviour needs to be addressed, all pupils will be treated with fairness, equality and 
dignity. 

● Early involvement of the Director of Student Services and the inclusion department will be 
considered where appropriate. 
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Following an incident, as part of the restorative process, strategies will be considered to help students 
understand how to improve their behaviour and meet expectations. 

Prohibited items 
 
The following items are prohibited in school: 
 
• knives and weapons;  
• alcohol;  
• illegal drugs;  
• stolen items;  
• any article that the member of staff reasonably suspects has been, or is likely to be used:  
• to commit an offence, or to cause personal injury to, or damage to property of; any person (including the 
pupil).  
• tobacco and cigarette papers; 
• fireworks; 
• pornographic images 
 
In addition, pupils must not use any sort of aerosol spray in school (roll on deodorants may be used) or 
bring in dangerous/illegal, distracting or anti-social items (e.g. laser pens), vapes or vaping related 
products, or nut-based products which must not be brought on to the premises (including boarding) or on 
school trips under any circumstances. Any medicines must be given to the school nurse. Inhalers and other 
medicines approved by the Nurse and in agreement with the Head of School may be carried by named 
pupils.  
 
The above prohibited items may be searched for in addition to the items banned by the school which 
includes mobile phones and chewing gum.  As outlined in the school’s safeguarding policy, reasonable 
force may be used to search for prohibited items but not items banned by the school. 
 
The school aims to support pupils who are facing challenges such as addiction to vaping but also has to 
take a strong line with regard to e-cigarettes, drugs, alcohol and other such substances due to the 
significant safeguarding issues these present.  This could lead to a fixed-term or permanent exclusion from 
school. 
 
 

Searching a Pupil  

(including boarder’s accommodation and possessions): 
 
Any search (and subsequent confiscation of items) of a pupil or boarder’s accommodation is 
conducted following consultation with the Head of School and in accordance with the DfE 
guidance document, Searching, screening and confiscation, Advice for Schools. A full record of all such searches 
are kept in the main school or in the Archers Lodge search folder in the case of boarding searches.  Parents 
are informed when a search has been conducted and of the outcomes of any search.   
 

 

Confiscation 

 

Teachers are authorised to confiscate items which pupils should not have in their possession at school.  In 

such circumstances, staff may follow one of the following options in relation to the confiscated items; 

 

● returning items to pupils or parents after a given period (where possible at the end of the school day) 
● for example, items banned by the schools such as mobile phones, chewing gum or nut-based 

snacks 
 



19 | P a g e  

 

● destroying items 
● for example, pornography, tobacco, alcohol, vapes 

 
● handing items to the police 

● for example, illegal items, banned substances, knives and weapons, stolen items 

Other specific behaviour contexts not exclusive to behaviour for learning: 

Mobile devices and behaviour around electronic devices (see Yondr policy) 

Sherfield school has a strict mobile phone free policy where pupils in Years 11 and below and who have a 
phone on school must purchase a Yondr pouch where their phone and smartwatch must be kept 
throughout the school day. 

Pupils must not post negative comments about the school or members of the community on the 
internet/social networking. 
 
Pupils must not send/post derogatory texts/emails/photographs/electronic communications or engage in 
any form of cyberbullying. 
 
Pupils must not use electronic devices to record and/or share voice or video recordings of lessons, 
conversations, etc. or make and/or share images during school time including trips,  
fixtures and school events without express permission (e.g. for evidencing DofE tasks) and the consent of 
other persons who may feature in such recordings or images. 
 
Any data, files or images that are not believed to be unlawful, may be deleted or kept as evidence of a 
breach of the school's behaviour policy. 
 
Academic dishonesty includes plagiarism, copying another person's work, unauthorised use of Artificial 
Intelligence tools, examination malpractice and any attempt to gain unfair academic advantage. 
 

Chewing Gum 

Chewing gum is banned in school due to the damage it does to school property and the time (and expense) 
involved in removing it when carelessly discarded.  This ban is non-negotiable and any pupil found to 
have gum in school in any form will be expected to complete community service (likely to be litter picking 
under supervision).  A second offence is likely to result in a fixed-term internal exclusion of one day.  

Intimate Relationships 

All relationships between pupils must remain appropriate and platonic at school and during school time.  
Public displays of affection (e.g. holding hands in more senior years, sitting on laps, kissing, arms around 
each other) are not permitted in school time. 

Sexual contact or activity of any kind in school, or in school time (which also includes all times when 
boarders are in the care of school staff), is banned and will be dealt with as a sanctionable offence which is 
likely to result in a school exclusion depending on the behaviour. 

Developing relationships will be monitored by staff who will consider whether or not these appear to be 
age appropriate, that there is no imbalance of power between students and that they are respectful and 
healthy relationships. 
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Circumstances under which the school may take disciplinary action for 
misbehaviour when a student is outside of school premises 

 (including online conduct): 

● When taking part in any school organised or school-related activity 
● When travelling to and from school 
● When wearing school uniform 
● When in some way identifiable as a pupil at the school 
● Behaviour that could have repercussions for the orderly running of the school 
● That poses a threat to another pupil 
● That could adversely affect the reputation of the school 

Leadership and Management of Behaviour 

Oversight of behaviour and its management sits with the Deputy Heads (Pastoral) who reports to the 
Heads of School.  This is monitored through reports from ISAMs and CPOMs and during tutor and 
pastoral meetings.  The Head of School will receive reports of any significant behavioural concerns or 
emerging patterns which will be communicated to the EiM board. 

Staff and pupil induction 

The behaviour policy will be shared with staff as part of their employment induction with restorative 
practice training ongoing from April 2026.  Pupils will be reminded about key elements of the policy at the 
start of each academic year (through year group assemblies) and following an incident where relevant 
sections will be discussed with the pupils involved. 

Student friendly versions of the policy will be produced and will take the form of phase appropriate 
behaviour charters to help them (particularly younger and EAL students) better understand the key points 
and expectations. 

 

Bullying and child-on-child abuse 

See the school’s Anti-Bullying and Safeguarding Policies for full details. 

All allegations of bullying will be investigated in accordance with the Anti-Bullying Policy. 

Behaviour identified as bullying may result in interventions at any stage of the graduated response 
framework depending on: 

• Severity 

• Frequency 

• Impact 

• Vulnerability of those involved 

Sanctions may range from restorative intervention through to suspension depending on the circumstances. 
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Monitoring Behaviour Trends 
 
Behaviour data will be reviewed regularly by: 

• Heads of Department 

• Heads of Year 

• Deputy Head Pastoral 

• Head of School 

Monitoring will include: 

• Behaviour logs 

• Detentions 

• Suspensions 

• Attendance patterns 

• Bullying incidents 

• Protected characteristics 

• SEND trends 

 

This enables the School to identify patterns, evaluate the effectiveness of interventions and ensure fairness 

and consistency. 
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Annex A - Actions and Consequences – a graduated approach  
Level/Who Example Actions (not a definitive list) Discretionary consequences 

Positive 
Behaviour 
 
 
 
All staff 

● Exemplary attendance and 
punctuality  

● Exemplary behaviour and 
attitude demonstrating 
Sherfield Values  

● Exemplary achievement or 
attainment in class.  

● Outstanding participation  

● House Points (guidance for 
consistency) 

● Praise  
● Contact with parents  
● Department Rewards/Recognition  
● Certificates and Postcards  
● Referral to senior staff (HOY) 
● Acknowledgement in assembly  
● Recognition at celebration events  

Classroom 
Intervention 
 
 
 
 
 
All staff  

• Off-task behaviour,  

• Calling out, 

• Distracting others,  

• Low-level disruption,  

• Missing equipment, 

•  Incomplete homework,  

• Lateness to lesson, 

• Inappropriate use of 
devices, 

• failure to follow 
instructions (first 
occurrence) 

 

● Reminder of expectations, 
● Restorative conversation,  
● Warning,  
● Seat move,  
● Reset of expectations,  
● Short reflection at end of lesson,  
● Parent contact where appropriate 

 
Incidents should be recorded on ISAMS 
where a pattern is emerging or where a 
Significant Action has been required. 

Significant  
Action 
 
 
 
 
All Staff 

• Continued disruption 
following warnings,  

• Repeated lack of equipment 
or homework,  

• Repeated lateness,  

• Refusal to engage with 
learning,  

• Failure to comply with 
classroom expectations 

● Lunchtime reflection detention (10-
15 mins),  

● Restorative reflection task,  
● Parental contact, 
● Agreed behaviour targets noted on 

ISAMS. 
ISAMS behaviour entry required.  
Detention recorded on the Detention 
Tracking System.  
Outcome and next steps recorded. 

Department 
Intervention 

 

 
Teacher and 
HOD 
 

• Persistent concerns within 
one subject area,  

• Repeated teacher 
detentions,  

• Ongoing disruption,  

• Persistent failure to 
complete work,  

• Academic dishonesty (first 
incident),  

• Refusal to engage with 
departmental support 

● Head of Department detention,  
● Subject report card, 
●  Parental meeting,  
● Removal to work in another 

classroom,  
● Departmental monitoring/ check 

ins. 
● Restorative meeting 

ISAMS entry required. 
HOD Detention Tracker completed. 

Pastoral 
Intervention 
 

• Concerns across multiple 
subjects,  

● Tutor report,  

● HOY report,  
● Lunchtime or Friday detention,  
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Tutor, HOY, 
Deputy Head 
Pastoral 
 

 

• Repeated departmental 
interventions,  

• Persistent lateness, 

•  Poor attitude to learning,  

• Conflict with peers, 

•  Repeated refusal to follow 
expectations 

• Bringing Chewing Gum to 
school. 

• YONDR – First Offence  

● Parent meeting,  
● Behaviour contract,  
● Community Service 
● Restorative conference,  
● Student Services referral,  
● Team Around the Pupil meeting 

ISAMS entry required.  
Friday Detention Tracker completed.  
Parents informed. 

Senior 
Leadership 
Intervention 

 

 

 

SLT/ELT 

 

• Serious incidents, 

• Repeated failure to 
improve, 

• Serious defiance,  

• Bullying,  

• Discriminatory behaviour,  

• Significant verbal abuse,  

• Vandalism,  

• Theft,  

• Serious online misconduct 

• Smoking/vaping,  

• Possession of prohibited 
items 

• Repeated YONDR 
infringement. 

● Saturday detention, 

● Internal suspension, 

● Formal warning,  

● Behaviour support plan,  

● External agency involvement,  

● Reintegration programme 

ISAMS entry required.  
CPOMS entry where safeguarding concerns 
exist.  
Parents informed. 

Suspension/ 
Exclusion  
 
 
 
 
 
Head of 
School/ 
Deputy Head 
of School 
 

• Serious breach of the 
Behaviour Policy,  

• Serious safeguarding 
concerns, 

• Violence,  

• Possession or supply of 
drugs inc. illegal, 
prescribed or legal (vapes, 
e-cigarettes and other 
nicotine products), 

• Sexual violence,  

• Repeated serious 
misconduct,  

• Behaviour placing others at 
significant risk. 

• Deliberate Tampering with 
YONDR 
equipment/Repeated non 
compliance with school no 
phones policy.  

● Suspension,  

● Permanent exclusion, 

● Managed move,  

● Referral to external agencies 

 

See Exclusions Policy for full procedures. 

 

 

                                                        

 


